An Roinn Oideachais agus Scileanna

Department of Education and Skills

Meastdireacht Chlair san Idirbhliain

TUAIRISC

Ainm na scoile /
Meanscoil Gharman
School name

Teach Choill an Bhrunaigh
Seoladh na scoile /
Coill an Bhrunaigh
School address
Inis Cérthaidh

Uimhir rolla /
68080H
Roll number

Data na Meastdireachta: 06-03-2020

An Roinn Qideachais
agus Scileanna
Department of

Education and Skills




T4 an tuairisc seo scriofa i nGaeilge. T4 aistriichan Béarla den tuairisc ar fail ag deireadh na
tuairisce.

This report is written in Irish. An English translation of the report is provided at the end of the
report.

CAD IS MEASTOIREACHT CHLAIR ANN?

Baintear feidhm as an tsamhail mheastéireachta cldir i leith cigireachta chun meastdireacht a
dhéanambh ar chailiocht agus ar éifeachtacht na gclar seo a leanas agus chun comhairle agus tacaiocht
a chur ar fail do mhuinteoiri, priomhoidi agus bainistiocht scoile in iar-bhunscoileanna agus in ionaid
oideachais:

e Clar Scoile an Teastais Shoisearaigh (JCSP)
e (Clar Idirbhliana (TY)

e Clar na hArdteistiméireachta Feidhmi (LCA)
e Gairmchlar na hArdteistiméireachta (LCVP)

CONAS AN TUAIRISC SEO A LEAMH

Le linn na cigireachta seo, rinne an cigire meastdéireacht ar fhoghlaim agus ar theagasc san Idirbhliain
faoi na ceannteidil seo a leanas:

1. Teagasc agus foghlaim
2. Soldthar cldir agus tacaiocht na scoile uile
3. Pleanail chldir, comhordud agus meastdireacht

Déanann na cigiri cur sios ar an gcdiliocht a bhaineann le gach ceann de na réimsi sin agus feidhm a
baint acu as contanam cdiliochta na Cigireachta a thaispedntar ar leathanach deiridh na tuairisce seo.
Solathraionn an contanam cailiochta samplai den teanga a Usdideann cigiri agus iad ag déanamh
meastodireachta agus ag cur sios ar chailiocht sholathar na scoile i ngach réimse.

Tugadh deis do bhord bainistiochta na scoile a thuairim a |éirit ar thorthai agus ar mholtai na tuairisce
i scribhinn; ni bhfuarthas freagra én mbord.

COSAINT LEANAI

Le linn na meastdireachta, rinneadh seicedil mar a leanas ar ndsanna imeachta na scoile maidir le
caomhnu leanai:

1. T4 ainm an teagmhalai ainmnithe agus an raiteas slanchumhdaithe leanai ar taispedint go
feicedlach gar do phriomhdhoras na scoile / sa limistéar failtithe.

2. Tasé dearbhaithe ag gach muinteoir ar tugadh cuairt orthu go bhfuil rditeas sldanchumhdaithe
leanai na scoile léite acu agus go bhfuil siad eolach ar a bhfreagrachtai mar dhuine faoi
shainordd.

3. TAaraiteas slanchumhdaithe leanai na scoile faofa ag an mbord agus airitear ann athbhreithniu
bliantuil agus measunu riosca.

Bhi cleachtas na scoile ag teacht lena n-éilitear faoi gach ceann de na seicealacha thuas.



Meastdireacht chlair san Idirbhliain

Datai na cigireachta: 5 & 6-03-2020
Na gniomhaiochtai cigireachta ar tugadh « Breathnéireacht ar theagasc agus ar
futhu fhoghlaim le linn 7 dtréimhse ranga
e Cruinniu leis an bpriomhoide agus o Agallamh le fécasghrupa scolairi
leis an bpriomhoide tanaisteach « Scrudu ar obair na scolairi
e Cruinniu le priomhbhaill foirne o Caidreambh le scolairi
o Athbhreithnid ar chdipéisi abhartha ¢ Aiseolas don fhoireann bainistiochta

shinsearach

Comhthéacs na scoile

Is iar-bhunscoil chomhoideachais i Meanscoil Gharman a chuireann oideachas dara leibhéal tri mhedn
na Gaeilge ar fail do phaisti 6 ghaelscoileanna i gCo. Loch Garman agus paisti 6 réimse bhunscoileanna
a fheidhmionn tri mhedn an Bhéarla. Ta an scoil faoi phatranacht Foras Patrunachta na Scoileanna
lanGhaeilge. Ta rollachan reatha de 247 scoldire sa scoil. Cuireann an scoil an tSraith Shdisearach,
Idirbhbliain ata éigeantach agus an Ardteistiméireacht bhunaithe ar fail.

Achoimre ar na priomhchinnti agus moltai:

Cinnti

Moltai

Cuireann an scoil clar Idirbhliana ilghnéitheach spreaguil ar fail agus baineann dea-eagar le
leagan amach agus feidhmiu an chldir; ta comhordaitheoir tiomanta i mbun an chlair le cabhair
6 chupla muinteoir eile.

Bhi caighdedn foriomldn an teagaisc go han-mhaith; bhain cdiliocht an-mhaith le ceithre cinn
de na ceachtanna, bhi clpla ceacht ag leibhéal maith agus bhain scéip chun feabhais le ceacht
amhain. Bhi trasnail bheag sa chlar oibre i gcupla abhar rud a chiallaigh go raibh scoldiri ag
tabhairt faoin saghas oibre céanna i gcupla ceacht.

Bhi caighdean na foghlama go han-mhaith; bhi foghlaim ghniomhach mar chuid larnach de na
ceachtanna go léir agus bhi scoldiri spreagtha agus rannphairteach go hiomlan i
ngniomhaiochtai ceachta.

T4 caighdedn na pleanala go han-mhaith ar an iomldn agus ta féilire cuimsitheach suimiuil
leagtha amach don bhliain.

Baineadh usaid éifeachtach as an teicneolaiocht dhigiteach i roinnt ceachtanna, cur chuige a
bhi spreaguil agus spéisiuil, ach, chuirfeadh Usaid nios leithne leis an bhfoghlaim i gceachtanna
eile.

Is beag tagairt a rinneadh d’fhorbairt na litearthachta né na huimhearthachta sa Ghaeilge, mar
shampla, ni dhearnadh tagairt do chruinneas na Gaeilge né do shaibhriu teanga na scoldiri ach
i gcds ceachta amhain.

Moltar croifhoireann a chur le chéile ar bhonn foirmedlta chun cabhrd leis an
gcomhordaitheoir an cldr a phleanail agus a chur i bhfeidhm.

Moltar don chomhordaitheoir, i gcomhphdirt le muinteoiri a bhfuil dbhair nd moduil
ghaolmhara & muineadh acu, comhphleandil a dhéanamh le cinntid nach bhfuil an t-dbhar
céanna a mhuineadh faoi dhé.




e Ni mor diria ar fhorbairt na litearthachta agus na huimhearachta mar chuid den phroiseas
féinmheastadireachta scoile agus mar chuid de phlean feabhstchain scoile.

e Moltar usdid nios forleithne a bhaint as an teicneolaiocht dhigiteach chun tacu le foghlaim na
scolairi.

MIONCHINNTI AGUS MOLTAI
1. TEAGASC AGUS FOGHLAIM

e Bhi caighdedn an teagaisc go han-mhaith ar an iomldn; bhain cailiocht an-mhaith le ceithre
cinn de na ceachtanna, bhi clpla ceacht ag leibhéal maith agus bhain scéip chun feabhais le
ceacht amhain.

e Roinneadh na hintinni foghlama leis na scoldiri ag tis formhdr na gceachtanna agus chuathas
siar orthu ag an deireadh chun an fhoghlaim a mheas, cur chuige a mholtar.

e Bhi eispéireas foghlama na scoldiri go han-mhaith ar an iomlan. Bhi an fhoghlaim ghniomhach
chun tosaigh sna ceachtanna ar fad. Tugadh deis do scoldiri a bheith ag obair i mbeirteanna
agus i ngrupai agus ba léir go raibh siad ag baint taitnimh agus tairbhe as a bheith ag obair le
chéile. Lorgaiodh tuairimi agus moltai uathu ag deireadh tascanna agus d’eascair plé briomhar
astu sin i gceachtanna airithe.

e Mhair roinnt tascanna ranga ré-fhada i mionlach de cheachtanna, afach, agus sna casanna sin
ba Iéir gur bhain leadran airithe leis an bhfoghlaim. Moltar do mhuinteoiri a chinntit go bhfuil
an t-am cui leagtha amach do ghniomhaiochtai éagsula agus bogadh ar aghaidh go tapa nuair
atd scolairi criochnaithe.

e Sna ceachtanna uile a breathnaiodh, bhi scolairi spreagtha chun foghlama, rannphairteach in
obair phraiticiudil, grapai oibre né tascanna ina raibh orthu cleachtadh a dhéanamh ar
scileanna teanga. Tugadh deis do scolairi léamh os ard sna ceachtanna teanga ar fad, agus
glacadh go fonnmhar leis na deiseanna sin.

e Tugadh suntas don chaidreamh measuil cairdiuil idir scoldiri agus muinteoiri agus idir na
scoldiri féin. Bhi Usdid na Gaeilge mar theanga an teagaisc agus na bainistiochta sa rang agus
mar theanga an tsoisialaithe idir scoldiri go han-mhaith laistigh agus lasmuigh de na ranganna.
Moltar diograis na muinteoiri agus na scoldiri i leith Usadid na Gaeilge mar fhiortheanga
chumarsaide na scoile.

e | gceachtanna airithe, baineadh Usaid éifeachtach as an teicneolaiocht dhigiteach chun spéis
na scolairi a spreagadh in dbhar an cheachta agus chun ceangal fioruil a dhéanamh idir an
ceacht agus saol comhaimseartha na scoldiri féin. Chabhréddh Usaid nios leithne na
teicneolaiochta i gceachtanna eile leis an dbhar a dhéanamh nios spéisitlla agus dbhartha do
scolairi. Moltar do mhuinteoiri an ghné seo den teagasc agus den fhoghlaim a chur san
direamh agus iad ag pleandil don fhoghlaim.

e Nidhearnadh tagairt do chruinneas na Gaeilge agus do shaibhrit teanga na scoldiri ach i gcas
ceachta amhain. Ta scéip bhreise ann le linn ceachtanna aird na scolairi a dhirid ar cheisteanna
gramadai i gcomhthéacs, ar chruinnscriobh na teanga agus ar shaibhrit na Gaeilge in obair na
scolairi i gcoitinne. Moltar mar shampla, abairti iomlana a lorg mar fhreagrai ar cheisteanna
seachas glacadh le freagrai aon fhocal.

e Dhirigh muinteoiri airithe aird na scolairi ar théarmaiocht nua agus i lion beag cdsanna léiriodh
iad ar an gcldr ban né ar bhealai eile. Moltar go gcuirfeadh na muinteoiri go léir an cleachtas
sin i bhfeidhm agus sa bhreis air sin, go gcinnteofai go mbeadh scoldiri in ann téarmai nua a
Usdid i gceart agus i gcomhthéacs.



2. SOLATHAR AN CHLAIR AGUS TACAIOCHT SCOILE UILE

Tugtar an-tacaiocht don chomhordaitheoir agus do na muinteoiri eile atd bainteach leis an
gclar ina gcuid oibre chun raon eispéireas foghlama, nudlach, cruthaitheach agus fiuntach a
chur ar fail. Moltar, afach, croifhoireann foirmeadlta a bhunt don chldr chun an obair a roinnt
agus chun cur le cumas muinteoiri eile sa réimse seo.

T4 na ceithre gnéithe de chlar Idirbhliana éifeachtach leagtha amach go cothrom don bhliain.
Bionn deis ag scolairi tabhairt faoi na croi-abhair, blaiseadh a fhail ar abhair na
hArdteistiméireachta, dul ar thurais, taithi oibre agus taithi oibre sa Fhrainc san direamh,
rannphdirtiocht i raon imeachtai, 6caidi aon uaire agus réimse modul. Chomh maith leis sin,
bionn scolairi pairteach i gniomhaiochtai carthannachta in Eirinn agus thar lear.

Glacann scoldiri pdirt i réimse leathan comdértas agus baineann siad teastais amach i réimsi ar
nos féinchosaint, an fhoghlaim dhigiteach, agus scruduithe teanga ar nds an Teastas Eorpach
na Gaeilge (TEG) agus Dipldme d’Etudes en Langue Francaise (DELF).

Bionn na scoldiri ag obair le solathrdiri seachtracha freisin, faoi stiuir na scoile, go hairithe mar
a bhaineann sé le forbairt scileanna scribhneoireachta, ceoil agus dramaiochta.

3. PLEANAIL, COMHORDU AGUS ATHBHREITHNIU CLAIR

Bhi cailiocht na pleanala don chlar Idirbhliana go han-mhaith ar an iomlan agus bhi caighdedan
pleanala na muinteoiri aonair do na ranganna agus moduil go maith.

T4 comhordaitheoir tiomanta i mbun an chldir agus baineann dea-eagar agus riarachan
éifeachtach le leagan amach agus le feidhmiu an chlair.

Bhi na scolairi ar cuireadh agallamh orthu le linn na meastdireachta thar a bheith dearfach
faoin gclar Idirbhliana agus faoi na heispéiris foghlama a bhi ar fail déibh, na turais agus
imeachtai aon uaire san aireamh. Bhi siad den tuairim, afach, gur tharla buaicphointi an chlair
ag tus na bliana agus go mba mhaith an rud é da mbeadh mér-imeacht ag deireadh na bliana.
Ba cheart don chroifhoireann an cheist seo a chioradh leis na scoldiri d’fhonn teacht ar
chombhréiteach.

Bhi trasnail bheag sa chlar oibre i gcupla dbhar rud a chiallaigh go raibh scolairi ag tabhairt
faocin obair chéanna i gcupla ceacht. Moltar don chomhordaitheoir, i gcomhphairt le
muinteoiri an chldir a bhfuil abhair né moduil ghaolmhara 4 muineadh acu comhphleanail a
dhéanambh le cinntiu nach bhfuil an t-abhar céanna @ mhuineadh faoi dhé.

Déantar measunu bliantuil ar an gclar bunaithe ar aiseolas 6 scoldiri, dna dtuismitheoiri agus
6 mhuinteoiri agus déantar leasuithe ar an solathar da réir.

Déantar measunu ar obair scolairi tri scriduithe ranga, measunu leandnach agus agallamh
deireadh bliana.



Contanam Cdiliochta na Cigireachta

Déanann cigiri cur sios ar chailiocht an tsolathair sa scoil agus feidhm a baint acu as contanam
cailiochta na cigireachta a thaispedntar thios. Tugann an contanam cailiochta samplai den teanga a
Usdideann cigiri nuair a bhionn siad ag déanamh meastdireachta agus ag cur sios ar chailiocht
sholathar na scoile do gach réimse.

Leibhéal Cur sios Sampla de na téarmai tuairisciula
Usaidtear An-mhaith &it a bhfuil cailiocht na réimsi a | An-mhaith; ar chailiocht an-ard;
An-mhaith | ndéantar meastdireacht orthu ar chaighdedn an-ard. | cleachtas an-éifeachtach; le moladh
Ni bhionn tionchar rémhdr ag an lion beag réimsi ata | go hard; an-rathuil; beagdn réimsile
le feabhsu ar chailiocht an tsolathair ar aniomlan. Do | feabhsu; go hiontach; ar chaighdean
roinnt scoileanna sa chatagdéir seo cdiliocht an | an-ard. Ar fheabhas: thar cionn; ar
tsolathair ar a rinneadh meastdireacht thar cionn | sarchaighdedn; le laidreachtai an-
agus is sampla é do scoileanna eile de | suntasacha;thar barr
sharchaighdedin solathair.
Usaidtear Go maith &it inar léir go bhfuil na | Go maith; cdiliocht mhaith;
l[didreachtai sna réimsi a ndéantar meastéireacht | filntach; cleachtas éifeachtach;
Maith orthu nios treise na na réimsi ina bhfuil ga le feabhas | inniil; Usaideach; inmholta;
a dhéanamh. Bionn tionchar ag na réimsi ina bhfuil | caighdedn maith; roinnt réimsi le
ga le feabhas a dhéanamh ar chailiocht foghlama na | feabhsu
ndaltai. Ni mér don scoil tégail ar a cuid laidreachtai
agus gniomhu le dul i ngleic leis na réimsi ata
aitheanta ina bhfuil gd le feabhas a dhéanamh
d’fhonn caighdedn an-mhaith a bhaint amach.
Usdidtear Sdsuil &it a bhfuil cailiocht an tsolathair | Sasuil;  sich  maith;  solathar
Sasuil sach maith. T4 na ldidreachtai sa mhéid ar a bhfuil | oiriinach cé go bhfuil
meastoéireacht 4 dhéanamh direach nios treise na na | féidearthachtai ann le feabhas a
laigi. Cé nach mbionn drochthionchar suntasach ag | dhéanamh; leibhéal cailiochta
na laigi cuireann siad srian le cdiliocht na n-eispéireas | inghlactha; is g4 feabhas a
foghlama agus ba chéir déiledil leo d’fhonn | dhéanamh i réimsi dirithe
caighdean nios fearr a bhaint amach.
Usaidtear Measartha ait, in ainneoin go bhfuil roinnt | Measartha; laigi soiléire ann a bhfuil
Measartha | laidreachtai sna réimsi a ndéantar meastdireacht | tionchar acu ar fhoghlaim na
orthu, go bhfuil nios mé easnaimh nd laigi ann freisin | ndaltai; gan a bheith sasuil;
na na laidreachtai. Beidh ar an scoil dul i ngleic le | deacrachtai ann; ni mér feabhas a
heasnaimh 4dirithe gan mhoill lena chinntid go | dhéanamh i réimsi ar leith; ga le
mbionn an soldthar sasuil né nios fearr na sin. gniomh le feabhas a dhéanamh
Usaidtear Lag it a bhfuil easnaimh thromchuiseacha | Lag; mishasuil; easnamhach;
Lag sna réimsi a ndéantar meastdireacht orthu. Is gd don | neamhéifeachtach; go dona; athrd,

scoil uile gniomhu laithreach ar bhonn comhordaithe
le dul i ngleic leis na réimsi atd mar abhar imni. |
gcasanna airithe, b’fhéidir go mbeidh ga le hionchur
6 ghniomhaireachtai eile le tacu leis na feabhsuithe.

forbairt né feabhas suntasach ag
teastdil; deacrachtai suntasacha
ann
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Ta an tuairisc seo scriofa i nGaeilge. T4 aistriichan Béarla den tuairisc ar fail anseo.

This report is written in Irish. An English translation of the report is provided here.

WHAT IS A PROGRAMME EVALUATION?

The programme evaluation model of inspection is used to evaluate the quality and effectiveness of
the following programmes and to provide advice and support to teachers, principals and school
management in post-primary schools and centres for education:

e Junor Cycle School Programme (JCSP)

e Transition Year Programme (TY)

e The Leaving Certificate Applied (LCA)

e The Leaving Certificate Vocational Programme (LCVP)

HOW TO READ THIS REPORT

During this inspection, the inspector evaluated learning and teaching in the Transition Year under the
following headings:

1. Teaching and learning
2. Programme provision and whole-school support
3. Programme planning, co-ordination and evaluation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality continuum,
which is shown on the final page of this report. The quality continuum provides examples of the
language used by inspectors when evaluating and describing the quality of the school’s provision in
each area.

The board of management was given an opportunity to comment in writing on the findings and
recommendations of the report; a response was not received from the board.

CHILD PROTECTION

During the inspection visit, the following checks in relation to the school’s child protection
procedures were conducted:

1. The name of the DLP and the Child Safeguarding Statement are prominently displayed near the
main entrance to the school.

2. Allteachers visited reported that they have read the Child Safeguarding Statement and that
they are aware of their responsibilities as mandated persons.

3. The Child Safeguarding Statement has been ratified by the board and includes an annual review
and a risk assessment.

The school met the requirements in relation to each of the checks above.



Programme Evaluation in Transition Year

Dates of inspection: 5 & 6-03-2020
Inspection activities undertaken « Observation of teaching and learning during

o Meeting with principal and vice- 7 class periods

principal o Interview with a student focus-group
o Meeting with key staff members « Examination of students’ work
o Review of relevant documents o Interaction with students
« Feedback to the coordinator and senior
management team

School context

Meanscoil Gharman is a co-educational, Irish-medium post primary school providing second-level
education through the medium of Irish to children from gaelscoileanna in Co. Wexford and children
from a range of English-medium primary schools. The school is under the patronage of Foras
Patrunachta na Scoileanna |lanGhaeilge. The school has a current enrolment of 247 students. The
school provides the Junior Cycle, a compulsory Transition Year and the established Leaving Certificate.

Summary of main findings and recommendations:

Findings

The school provides an inspiring and varied Transition Year programme, the layout and
implementation of which is well organised, a dedicated coordinator runs the programme with
assistance from a couple of other teachers.

The overall standard of teaching was very good; four of the lessons were of a very good
quality, a couple of lessons were good and one lesson had scope for improvement. There was
a small degree of crossover in the work schedule in a couple of subjects, meaning that
students were engaging in the same type of work in a couple of lessons.

The standard of learning was very good; active learning was an integral part of all lessons and
students were motivated and fully engaged in lesson activities.

The standard of planning is very good overall, and a comprehensive and interesting calendar
has been set out for the year.

Effective use was made of digital technology in a number of lessons, an approach that was
both stimulating and interesting. Its wider use would enhance learning in other lessons.

Very little reference was made to the development of literacy or numeracy in lIrish. For
example, apart from one lesson, no reference was made to accuracy in the Irish language or
to the enrichment of students’ language.

Recommendations

It is recommended that a core team be formally established to assist the coordinator in
planning and implementing the programme.

The coordinator and those teaching related subjects or modules are advised to engage in joint
planning in order to ensure that the same subject matter is not being taught twice.

A focus must be placed on the development of literacy and numeracy as part of the school
self-evaluation process and as part of a school improvement plan.

It is recommended that digital technology be used more widely in order to support student
learning.




DETAILED FINDINGS AND RECOMMENDATIONS
1. TEACHING AND LEARNING

e The standard of teaching was very good overall; four of the lessons were of a very good
quality, a couple of lessons were at a good level and one lesson had scope for improvement.

e Learning intentions were shared with students at the beginning of most lessons and were
revisited at the end in order to assess learning. This approach is to be commended.

e The student learning experience was very good overall. Active learning was central in all
lessons. Students were given the opportunity to work in pairs and in groups and it was clear
that they both enjoyed and benefitted from working together. Comments and suggestions
were sought at the end of tasks, resulting in a lively discussion in some lessons.

e However, some class tasks lasted too long in a very small number of lessons and it was clear
that learning was tedious to some degree in those cases. Teachers are advised to ensure that
appropriate time is set out for different activities and to move on quickly as soon as students
are finished.

e In all lessons observed, students were motivated to learn and participated in practical work,
work groups or tasks in which they had to practice language skills. Students were given, and
eagerly seized, the opportunity to read aloud in all languages.

o Arespectful and friendly relationship was noted between students and teachers and between
the students themselves. The use of Irish as the language of instruction and management in
class and as the social language between students was very good both inside and outside of
class. The dedication of teachers and students to using Irish as the school’s true language of
communication is commended.

e In some lessons, effective use was made of digital technology in order to stimulate the
students’ interest in the subject matter of the lesson and to create a virtual connection
between the content of the lesson and the students’ own contemporary lives. Wider use of
technology in other lessons would help to make the subject matter more interesting and
relevant to students. Teachers are advised to take this element of teaching and learning into
account when planning for learning.

e Apart from one lesson, no reference was made accuracy in the Irish language or to the
enrichment of students’ language. There is additional scope during lessons to focus the
students’ attention on aspects of grammar in context, on accurate written language and on
Irish-language enrichment in student work in general. It is recommended, for example, that
complete sentences be sought as answers to questions, rather than accepting one-word
answers.

e Some teachers drew the students’ attention to new terminology and, in a small number of
cases, this was displayed on the whiteboard or in other ways. It is recommended that all
teachers apply this practice. It is also recommended that an effort be made to ensure that
students can use new terms correctly and in context.

2. PROGRAMME PROVISION AND WHOLE-SCHOOL SUPPORT

e The coordinator and the other teachers involved in the programme are very well supported
in their work providing a range of innovative, creative and worthwhile learning experiences.
However, it is recommended that a formal core team be established for the programme in
order to share work and enhance other teachers’ capacity in this area.

e The four elements of an effective Transition Year programme are set out evenly for the year.
Students have the opportunity to engage in the core subjects, sample Leaving Certificate
subjects, go on trips, undertake work experience, including work experience in France, and



participate in a range of activities, one-off events and a variety of modules. In addition,
students participate in charitable activities in Ireland and abroad.

Students take part in a wide range of competitions and achieve certification in areas such as
self-defence and digital learning and in language examinations such as the European
Certificate in Irish (TEG) and Dipléme d’Etudes en Langue Francaise (DELF).

Students also work with external providers under the direction of the school, especially in
relation to the development of writing, music and drama skills.

3. PROGRAMME PLANNING, CO-ORDINATION AND REVIEW

The quality of planning for the Transition Year programme was very good overall and the
standard of individual teachers’ planning for classes and modules was good.

A dedicated coordinator oversees the programme, the layout and implementation of which is
both well-organised and administered effectively.

Students interviewed during the evaluation were extremely positive about the Transition Year
programme and the learning experiences available to them, including the trips and one-off
events. They felt, however, that the programme peaked at the beginning of the year and that
it would be good to organise a major event at the end of the year. The core team should
discuss this issue with students with a view to reaching a compromise.

There was a small degree of crossover in the work programme in a couple of subjects, meaning
that students were doing the same work in a couple of lessons. The coordinator and those
teaching related subjects or modules as part of the programme are advised to engage in joint
planning in order to ensure that the same subject matter is not being taught twice.

The programme is assessed annually based on feedback from students, their parents and from
teachers, and provision is revised accordingly.

Student work is assessed through class examinations, continuous assessment and end of year
interviews.



The Inspectorate’s Quality Continuum

Inspectors describe the quality of provision in the school using the Inspectorate’s quality continuum,
which is shown below. The quality continuum provides examples of the language used by inspectors
when evaluating and describing the quality of the school’s provision of each area.

Level Description Example of descriptive terms

Very good applies where the quality of the areas | Very good; of a very high quality;
Very Good | evaluated is of a very high standard. The very few | very effective practice; highly

areas for improvement that exist do not significantly | commendable; very successful; few

impact on the overall quality of provision. For some | areas for improvement; notable; of

schools in this category the quality of what is [ a very high standard. Excellent;

evaluated is outstanding and provides an example | outstanding; exceptionally high

for other schools of exceptionally high standards of | standard, with very significant

provision. strengths; exemplary

Good applies where the strengths in the areas | Good; good quality; valuable;

evaluated clearly outweigh the areas in need of | effective practice; competent;
Good improvement. The areas requiring improvement | useful; commendable; good

impact on the quality of pupils’ learning. The school | standard; some areas for

needs to build on its strengths and take action to | improvement

address the areas identified as requiring

improvement in order to achieve a very good

standard.

Satisfactory applies where the quality of provision is | Satisfactory; adequate; appropriate
Satisfactory | adequate. The strengths in what is being evaluated | provision although some

just outweigh the shortcomings. While the | possibilities for improvement exist;

shortcomings do not have a significant negative | acceptable level of quality;

impact they constrain the quality of the learning | improvement needed in some

experiences and should be addressed in order to | areas

achieve a better standard.

Fair applies where, although there are some | Fair; evident weaknesses that are
Fair strengths in the areas evaluated, deficiencies or | impacting on pupils’ learning; less

shortcomings that outweigh those strengths also | than satisfactory; experiencing

exist. The school will have to address certain | difficulty; mustimprove in specified

deficiencies without delay in order to ensure that | areas; action required to improve

provision is satisfactory or better.

Weak applies where there are serious deficiencies in | Weak; unsatisfactory; insufficient;
Weak the areas evaluated. Immediate and coordinated | ineffective; poor; requiring

whole-school action is required to address the areas | significant change, development or

of concern. In some cases, the intervention of other | improvement; experiencing

agencies may be required to support improvements. | significant difficulties
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